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Land Acknowledgement
I would like to begin by acknowledging that the 
land that I join you from is the unceded territory 
of the Syilx (Okanagan) Peoples. I live, learn, 
and research together with the Land and its 
inhabitants, human and more-than-human. I 
am grateful and respectful of this place and the 
countless generations of Indigenous Peoples 
who have cared for it. I acknowledge, respect, 
and honour the enduring presence of all First 
Nations, Metis, and Inuit Peoples.

ruralteachers.com
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● Apply a competency-based teaching lens 
through backward design

● Reground ourselves in the fundamental 
task of seeing and nurturing 
competency(ies) in our middle years 
learners

● Collaborate with colleagues to move y/our 
practice forward

Our purposes for today...

Gorgeous work from Sam Bradd @ 
Drawing Change [click for full set of 
images!]
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● Experience the possibilities and features of 
Liberating Structures for gathering amazingly 
online

● Connect as colleagues to reflect on our work 
together this year, support each other, and 
generate possibilities for our work

Today
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https://drawingchange.com/how-to-stay-connected-during-self-isolation-covid-19/
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwjbk5bAusjoAhUJu54KHUJUA6MQFjAAegQIDRAC&url=http%3A%2F%2Fwww.liberatingstructures.com%2F&usg=AOvVaw3URObu1aNqhV3TOh3zHDbC


6/11/21

3

Our (visual) Agenda
Impromptu 
Networking

Slide credit: Nancy 
White

Conversation Cafe

Mad Tea
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Essential Questions

¤How can I plan for concept and 
competency-based learning?

¤How might I re-imagine the language I/we 
use from an equity/diversity/inclusion lens?
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http://www.liberatingstructures.com/2-impromptu-networking/
https://fullcirc.com/
http://www.liberatingstructures.com/17-conversation-cafe/
https://trello.com/c/6shG4SKG/162-mad-tea-party
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Teaching as…

7
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welcoming Indigenous perspectives into our 
teaching and learning

• focus on the gifts that each student brings

• invite learners to express their understanding of who 
they are as learners

• ask learners to support each other
creating spaces of belonging in a community of 
learners

9

Why

- We want students to be strong thinkers, problem solvers, readers, writers 
and speakers

- We want students to see the world from multiple perspectives

- We want students to act differently because of what they have learned

- The key to understanding is transfer

Concept-based curriculum

10
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- If we remain at the topic and factual level, students stop trying to derive 
larger principles about what they are learning

- Students’ understanding of conceptual relationships should alter how 
they see the world beyond the walls of the classroom and how they 
solve problems that occur outside the neat, teacher-constructed 
parameters of an academic exercise

- Conceptual transfer only occurs when students apply insights about the 
relationship among concepts to a new scenario.

Concept-based curriculum

11

John Hattie’s (2012) work supports the claim that conceptual 
understanding is key to transferring learning to new situations: 

“We come to know ideas, and then we can be asked to relate and 
extend them. This leads to conceptual understanding, which can in 
turn become a new idea—and so the cycle continues. 

These conceptual transfer only occurs when students apply insights 
about the relationship among concepts to a new scenario. 
understandings form the “coat hangers” on which we interpret and 
assimilate new ideas, and relate and extend them (p. 115).”

Concept-based curriculum

12
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Informative 
assessment

13

Literacy assessment

14
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From Assessment to Instruction

Brownlie, Feniak, Schnellert, 2016

What can my 
students do?

2

4

3

Assess
(against 
criteria)

Set a Goal
(target)

Plan/Teach
(with the goal in 
mind)

Reassess

What do they 
need?

What do I 
need to 
teach?

Is my teaching making a difference?
- did it make a difference?
- what do I need to do now?  

- move on?
- revisit in a different way?

15

Gradual Release of
Responsibility

Independent

Guided

Shared

Modeled I show, you watch

I do, you help

You do, I help

You do, I watch

Pearson & Gallagher, 1983

16
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Open-ended strategies

Connect 

Process

Transform/
Personalize

(Brownlie, Feniak & Schnellert, 2016; Buehl, 2001; Cook, 2005; Harvey & Goudvis, 2007)

17

Identify desired results.

Determine acceptable evidence.

Plan learning experiences & instruction.

Three Stages of 

Backward Design

18
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Impromptu Networking
‒ Respond to the invitation with a partner
‒ One round of 2 minutes each
‒ Randomly Assigned Breakout Rooms
‒ Use to build quick connections, invite people’s voices 

in, generate initial responses to a question

Liberating Structures Creative Commons Attribution: Keith McCandless & Henri Lipmanowicz

19

Invitation
How have these ideas been influencing your 

practice? 

How are you hoping to deepen your practice 
today?

20
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Learning sequences

21

Careful attention and deep listening

¤ Seek out our students’ 
perspectives and funds of 
knowledge and identity

¤ Sharing responsibility for 
creating and adjusting the 
curriculum

¤ Responsive teaching is an 
ethical practice where students 
and teachers are co-learners

¤ Using diversity-positive and 
diversity welcoming language

22
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Open-ended strategies

Connect 

Process

Transform/
Personalize

(Brownlie & Close, 1988; Brownlie, Feniak & Schnellert, 2016; Buehl, 2001; Cook, 2005; Harvey & Goudvis, 2007)

24
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Gradual Release of
Responsibility

Independent

Guided

Shared

Modeled I show, you watch

I do, you help

You do, I help

You do, I watch

Pearson & Gallagher, 1983

25

Goals written as learning intentions

¤ I can reflect on my learning, identify my strengths, and 
set  personal goals 

¤ I can read to find key ideas

26
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Competency Based Classrooms

Tammy Renyard - District Principal, District Team 
Jessica Hoyt - Grade 8 Teacher, Gordon Head Middle School
Jayme Forrest, Teacher Candidate, UBC Middle Years Cohort

27

Virtual Learning Rounds and Example

Link: Virtual Learning Rounds - District Learning Team

● Final Student Performance Task:

○ What does it…look like…sound like…feel like…to be recognized as an ally by a 
community?

● Quick write mini-task

○ Given what you know so far, write to explain the difference between a 
bystander and an upstander? Use evidence from your life, the text and the 
world to support your thinking. 

28

https://learn.sd61.bc.ca/news-events/learning-rounds/
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Example: Grade 8 ELA
Curricular Competencies

● Apply appropriate strategies to comprehend written, oral, and visual 
texts, guide inquiry, and extend thinking

● Synthesize ideas from a variety of sources to build understanding
● Exchange ideas and viewpoints to build shared understanding and 

extend thinking
● Use writing and design processes to plan, develop, and create 

engaging and meaningful literary and informational texts for a variety of 
purposes and audiences

Shared Student Learning Goals

● Justify thinking using evidence
● Develop awareness around thinking, behaviours and actions that are 

harmful versus helpful
● Understand the differences: bystander, upstander and ally? What does it 

look like, sound like, feel like to be recognized an upstander? As an ally?
● Identify that the traits of an upstander are present within all of us 

29

30
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Links to All resources
● Literacy Planning Guide - Bystander, Upstander, and Ally
● Classroom SlideDeck
● Student Open sort Activity (Connect Phase)
● Quick Scale: Grade 6-8 Social Responsibility Rubric 
● https://humanrights.ca/upstander/#/
● Quick Write Artifacts (mini-task)
● Student Writing Artifacts - Jess Hoyt Grade 8 - GHMS 
● Student Writing Artifacts (with co-created criteria) – Vicky Seaburg – Grade 8 – Glanford 

Middle School
● Examples of Co-created criteria for Lit circles

34

https://docs.google.com/document/d/1dUuH9kBgZAKAYDjv5ou1iLhp5PPLvvvW_1DBqSeGYQI/edit?usp=sharing
https://docs.google.com/presentation/d/1upZ0FwK2cDYkUSY7PeWYNWSR9-Fx0Jc0bhvevP9j1Lk/template/preview
https://docs.google.com/document/d/1jDPew1Uipha7kOlixlgq5t-qC86FSTxINK7pAr-_Kr8/edit?usp=sharing
https://drive.google.com/file/d/1doNYamVpFZSyl0-DMnBsuIGCpDkHSLHD/view?usp=sharing
https://humanrights.ca/upstander/
https://drive.google.com/drive/folders/1uoUb-yInd0W-CSNY89oN1A8feRQC5NIN?usp=sharing
https://docs.google.com/document/d/1D3GYGqM_JhJR1Ilw2R3feIRKDG6ELRAKnClOtH52o6Y/edit?usp=sharing
https://docs.google.com/document/d/1vbCnUhvWvRl8LksantRTj-iknlRwa9akK8E9C4Qti_4/edit?usp=sharing
https://docs.google.com/document/d/1ctHeaYLBNFR26JWiyPtdF1p7SjLwOCPHVaG1G4UxpA0/edit?usp=sharing
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Connecting Processing Transforming/ Personalizing

3-2-1
Anticipation Guide
What’s In? What’s Out?
Predicting Vocabulary/ 
PReP
Rating Vocabulary
Placemat
Four Words
Think of a Time
KWL

Marking/Coding Text
Power Notes
Cornell Notes
Skinny/ 3 Column  Notes
Placemat
Magnet Strategy
Mind Map
Possible Sentences
Think Alouds

Exit Slip
Connect Two
Pair Analysis
Two Column Journal
Ideagram/ Visual Cluster
Collaborative Summary
Frayer Model
Critical Timeline
Concept Map
KWL+

Work with essential
concepts
Activate appropriate
background knowledge
Focus interest and
sets purpose

Checking predictions
Compare information
with prior knowledge
Asking clarification 
questions
Summarizing 
segments of text
Identifying 
contradictions and 
gaps in knowledge
Self-correcting
Asking questions 
about the content

Use of organizational 
patterns for restructuring 
information
Ask students to 
represent concept(s) in 
another mode
Assess achievement of 
purpose
Provide opportunities 
to apply new 
information
Provide opportunities 
for questions and 
extension
Reflecting in learning

Model/ Guide with
Students:

Previewing content
Previewing text
organization

Strategic Teaching in the Middle Years

35

Careful attention and deep listening

¤ Seek out our students’ 
perspectives and funds of 
knowledge and identity

¤ Sharing responsibility for 
creating and adjusting the 
curriculum

¤ Responsive teaching is an 
ethical practice where students 
and teachers are co-learners

¤ Using diversity-positive and 
diversity welcoming language

36
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Backward Design

37

The curriculum we need 

¤ Deeper learning needs to be 
about something

¤ Develop knowledge and 
competence over time

38
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Backward Design

¤ Building interest over time

¤ Working with a big idea – foundational 
knowledge to a field or discipline

¤ Engaging learners in a quest

¤ Repeatedly tapping into background 
knowledge, making connections, and 
seeking diverse resources, information, 
perspectives

39

The bigger picture

¤ Working with a big ideas 
allows for inquiry and 
exploration

¤ Permission to uncover, 
instead of cover, content

https://vernoncommunityschool.files.wordpress.com/2016/02/math-mag-social-justice-pdf.pdf

40

https://vernoncommunityschool.files.wordpress.com/2016/02/math-mag-social-justice-pdf.pdf
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Identify desired results.

Determine acceptable evidence.

Plan learning experiences & instruction.

Three Stages of 

Backward Design

41
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Backward Design

Big
Ideas

Assessment
to learning

cycle

Resources/
Strategies

Determine 
acceptable 

evidence

Planning 
instructional 
and learning 
experiences

Identify 
desired 
results

Essential 
Questions

Concepts and 
competencies

Formative
Assessment

Summative
Assessment

Learning 
Activities

Instructional
Activities (C/P/T/P)

53

“If at any time in the instructional 
process students demonstrate 
that they’ve learned the 
concepts well and mastered 
the intended learning goals, 
doesn’t that make all previous 
information on their learning of 
those concepts inaccurate and 
invalid?” ~ Tom Guskey

54
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Shannon Schinkel, SD57

55

Shannon Schinkel, SD57

56
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Physics –
Inquiry Based 
Learning

Learning 
Partnership

Learning 
Conversations

Kari Niven & Sandra McAulay

SD#54 – Bulkley Valley, BC

57

Exploration

58
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Essential Questions

Guides the 
exploration 
of a topic.

Promotes 
exploration 
of a topic in 

greater 
depth. 

Encourages 
students to 

think deeply 
about the 

topic.

Students use 
their learning 

and own 
judgment to 

form the 
answer.

59

Creation of 
Content Goals

60
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Choice of 
Curricular 
Competencies

62
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Learning Presentation

64
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Self-Assessment

65

Backward Design

Big
Ideas

Assessment
to learning

cycle

Resources/
Strategies

Determine 
acceptable 

evidence

Planning 
instructional 
and learning 
experiences

Identify 
desired 
results

Essential 
Questions

Concepts and 
competencies

Formative
Assessment

Summative
Assessment

Learning 
Activities

Instructional
Activities (C/P/T/P)

66
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Open-ended strategies

Connect 

Process

Transform/
Personalize

(Brownlie & Close, 1988; Brownlie, Feniak & Schnellert, 2016; Buehl, 2001; Cook, 2005; Harvey & Goudvis, 2007)

68
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Diane Wiens – SD62
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PLANNING WITH THE END IN MIND
Big Ideas Curricular competencies

Learning Target (goal)
- Understand the impact of 

different types of literary 
conventions/devices, 
including text features

Students will be able to…
Create a story using only 
ten impactful words and 
images

Big Ideas - key concepts/essential 
question
- How can authors use both 

words and images to engage 
and impact their audiences?

Skills - important curricular 
competencies
- Respond to text in creative 

and personal ways
- Use writing process to create 

meaningful, original texts
- Understand how literary 

elements, techniques, and 
devices enhance and shape 
meaning

- Recognize an increasing 
range of text structures and 
how they contribute to 
meaning

Materials: 
• “The Voyage” by Robert Vescio and Andrea Edmonds
• Paper and pencils for each student
• 10-Word Story Template (printed on 11x17 size paper)
• Colouring materials

Creating 10-Word Stories inspired by “The Voyage” by Robert Vescio and Andrea Edmonds

70

https://drive.google.com/file/d/10h4m5wS04RPxg1xeP8dbFwy0l4J00N-k/view?usp=sharing
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Connect

Engage/Active prior 
knowledge/Predict content/Focus on 
a purpose

Process

Purpose: Construct meaning/Monitor 
understanding/ Process ideas

Personalize and transform

Purpose: Construct meaning/Monitor 
understanding/ Process ideas

• Show cover of the book “The 
Voyage”

• Discussion questions: “How can 
people tell stories?” “Do stories 
need words to communicate 
their meaning?” “How many 
words are necessary?” “What do 
you predict the story to be 
about?”

• Read the first couple pages and 
discuss “What do you notice 
about how this story is told?” 
“Why do you think the author 
and illustrator chose to tell this 
story this way?” “Do you think it 
will continue in a similar 
manner?”

• Continue through the story
• At the end, discuss “What do you 

notice now?” “Has your opinion 
changed about what a story 
needs in order to be impactful?”

• Task the class to write their own 
story using only ten frames (with 
one image and word in each 
frame)

• Give time to brainstorm stories 
and events from their own lives 
(talking with partners, writing, 
sketching, etc.) that might lend 
well to this format

• Students sketch out a draft of 
their ten-word story and decide 
which images they will use, 
making sure that their stories 
have a beginning, middle, and 
end

• Go back to the book “The 
Voyage” and ask, “What do 
you notice about the types of 
words the author chose?” “Do 
any of the words repeat?” The 
students might notice that there 
are not many nouns. Most words 
are action words or descriptive 
words. No words repeat.

• Discuss “If we change the words 
from the story to nouns, does 
that impact the meaning?”

• Challenge the students to look 
at their drafts and exchange 
any nouns they’ve used with 
more impactful verbs or 
adjectives to move the story 
along and communicate 
meaning

• Once the students have chosen 
the most impactful words, they 
will complete a good copy of 
their story, complete with 
detailed images

71

10-Word Story Rubric
Student Name: _______________

� Story includes 10 frames, each with an 
original image and one word 

� Story includes a title

Areas that are still DEVELOPING Criteria for PROFICIENCY Evidence of EXTENSION

� Story has a distinct beginning, middle, 
and end and is told through original 
images and single words. (Use writing 
process to create meaningful, original 
texts)

� Story and images are original (Respond 
to text in creative and personal ways)

� Chosen words are impactful and 
communicate meaning to the reader 
(Understand how literary elements, 
techniques, and devices enhance and 
shape meaning)

� Images are detailed and help to 
communicate meaning to the reader 
(Recognize an increasing range of text 
structures and how they contribute to 
meaning)

Assessment – Single Point Rubric

72
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Student examples

73

Resources You Can Draw On

Brownlie, F., Feniak, C., & L. Schnellert (2016). Student diversity. Pembroke.

Brownlie, F., & Schnellert, L. (2009). It’s all about thinking. Portage & Main Press.

Butler, D. L., Schnellert, L., & N. Perry (2017). Developing self-regulating 
learners. Don Mills, ON: Pearson.

Duriak, J. et al. (2015). Handbook of social emotional learning: Research and 
practice. http://www.casel.org/sel-handbook/

Davies, A. (2011). Making classroom assessment work. Solution Tree.

Davies, A. & S. Herbst (2013, June). Co-constructing success criteria. 
Education Canada.

Gregory, K., Cameron C., & A. Davies (2011). Setting and using criteria. (2011). 
Portage & Main Press.

Schnellert, L., Watson, L., & N. Widdess (2015). It’s all about thinking: Building 
pathways for all learners in the middle years. Portage and Main Press.
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Resources

Brownlie, Feniak & 
Schnellert (2016). 
Student diversity. 
Pembroke.

Schnellert, Watson & 
Widdess (2015). It’s all 
about thinking: Building 
pathways for all learners in 
the middle years. Portage 
and Main Press.

Butler, Schnellert 
& Perry. (2017). 
Developing Self-
Regulating Learners. 
Pearson Publishers.
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