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Land Acknowledgement

I would like to begin by acknowledging that the
land that | join you from is the unceded territory
of the Syilx (Okanagan) Peoples. | live, learn,
and research fogether with the Land and its
inhabitants, human and more-than-human. |
am grateful and respectful of this place and the
countless generations of Indigenous Peoples
who have cared forit. | acknowledge, respect,
and honour the enduring presence of all First
Nations, Metis, and Inuit Peoples.

ruralteachers.com

6/11/21



Our purposes for today...

. H S and
® Apply a competency-based teaching lens Sgééﬁ&‘gs ONUINE

through backward design

o Reground ourselves in the fundamental
task of seeing and nurturing
competency(ies) in our middle years
learners e

e Collaborate with colleagues to move y/our
practice forward

Gorgeous work from Sam Bradd @
Drawing Change [click for full set of
images!

e Experience the possibilities and features of
Liberating Structures for gathering amazingly
online

e Connect as colleagues to reflect on our work
together this year, support each other, and
generate possibilities for our work
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https://drawingchange.com/how-to-stay-connected-during-self-isolation-covid-19/
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwjbk5bAusjoAhUJu54KHUJUA6MQFjAAegQIDRAC&url=http%3A%2F%2Fwww.liberatingstructures.com%2F&usg=AOvVaw3URObu1aNqhV3TOh3zHDbC
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Our (visual) Agenda

Impromptu
Networking Mad Tea
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Conversation Cafe

I,

% Slide credit: Man
White

Essential Questions

How can | plan for concept and
competency-based learninge

How might | re-imagine the language I/we
use from an equity/diversity/inclusion lens?



http://www.liberatingstructures.com/2-impromptu-networking/
https://fullcirc.com/
http://www.liberatingstructures.com/17-conversation-cafe/
https://trello.com/c/6shG4SKG/162-mad-tea-party

Teaching as... %2@,!

ol al- 18,

TRANSMISSION

FE DA

Concepts and Content
what students know

Curricular Competencies
what students do

Supporting Materials

www.eurrieulum.gov be.¢
be.ca
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welcoming Indigenous perspectives into our
teaching and learning

focus on the gifts that each student brings

invite learners 1o express their understanding of who
they are as learners

ask learners to support each other
creating spaces of belonging in a community of
learners

Concept-based curriculum

Why

- We want students to be strong thinkers, problem solvers, readers, writers
and speakers

- We want students to see the world from multiple perspectives
- We want students to act differently because of what they have learned

- The key to understanding is transfer

10
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Concept-based curriculum

If we remain at the topic and factual level, students stop trying to derive
larger principles about what they are learning

Students’ understanding of conceptual relationships should alter how
they see the world beyond the walls of the classroom and how they
solve problems that occur outside the neat, teacher-constructed
parameters of an academic exercise

Conceptual transfer only occurs when students apply insights about the
relationship among concepts to a new scenario.

11

Concept-based curriculum

John Hattie's (2012) work supports the claim that conceptual
understanding is key to fransferring learning to new situations:

“"We come to know ideas, and then we can be asked fo relate and
extend them. This leads to conceptual understanding, which can in
turn become a new idea—and so the cycle continues.

These conceptual fransfer only occurs when students apply insights
about the relationship among concepts to a new scenario.
understandings form the “coat hangers” on which we interpret and
assimilate new ideas, and relate and extend them (p. 115).”

12
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Class

Class Profile Recording Form

Classroom Strengths Classroom Stretches
Interests
Goals Decisions

e Informative (EEMIDY 1D LI Yo

assessment e YOU &S & Derson and @ leare

ame
Words that | My favorite | Things Ilike | Things I like | Things | like to
describe | books/stories (to do with my | to dowhen | do with my
me are... |are... friends...  |Pmalone... |family...

Pm very My hopes and | The easlest | Things | would
Interested dreams for | way for me | Iike to get
In or good myseltare... |toshow | betteratin
at... what | know | school this.

year are....

Schneller, Watson & Widdess

13

Performance-Based Reading
Assessment

e
Using a web, wards, digrams,andjor
drawings,show tht you can dentty the key
fdens and details from ths pssage (use he
other sde of this page).

- Gonneations
Mo docs unat you st esd comece it
| [

Vocabulary
Define sachof th fllowing words. Explain
owyou fgured out whatthey meant

Inforring
Read between thelns o ind something
thatyou betiee o betre, but that 't
actually said. Explin your ressoning

Reflocting
Was thisreading easy orhard o understand?
How didyou hep yourself understand? (I
s was sy, ha o you do 1o help yoursel
Understand something more dificat?)

Literacy assessment

SRA Oral
While the students are reading silently and responding,
meet with each student and have them read the first 2
aagtaph 1 you. Seore her vl resding 2 ollowa:

PBA Conference Sheet:

5. When you came t & chalinging word, how do you igure o7
Word stategion:

=
@ » omicin

" home BB repetition

it you are eading o

house
—here- I substitution
old
my Bhouse B  insertion

sonse, what o you da?
Sonse sraegies:

Score their use or
misuse of

s omwhat aresd N puncation by
orecion beean et scara e word nicatig ther
St i placing
inlthe m» reversal [t W9
- inappropriate
dk B don’ tknow |phrasing seems to

B selfcorrect|Wh !

comprehension,

=  soundout

14



From Assessment to Instruction

Assess

(against
criteria)

Set a Goal

(target)

Plan/Teach

(with the goal in
mind)

Reassess

Brownlie, Feniak, Schnellert, 2016

o ﬂﬂnﬂ

//‘/;,

J;
==

What can my
students do?

What do they
need?

What do |
need to
teach?

Is my teaching making a difference?
- did it make a difference?
- what do | need to do now?
- move on?
- revisit in a different way?

15

Responsibility

Gradual Release of

Modeled

Shared

Guided

Independent

| show, you watch

| do, you help

You do, | help

You do, | watch

Pearson & Gallagher, 1983

16
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Open-ended strategies
Connect
Process

Transform/
Personalize

(Brownlie, Feniak & Schnellert, 2016; Buehl, 2001; Cook, 2005; Harvey & Goudvis, 2007)

17

Three Stages of

[ Backward
1RGN

@ Identify desired results.

0 A
0 . .
| Determine acceptable evidence.

Plan learning experiences & instruction.

18
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Impromptu Networking "R

Respond to the invitation with a partner
One round of 2 minutes each
Randomly Assigned Breakout Rooms

Use to build quick connections, invite people’s voices
in, generate initial responses to a question

QIO

w s
#£ Y .

Invitation

How have these ideas been influencing your
practice?

How are you hoping to deepen your practice

today?

20

6/11/21
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Learning sequences

21

Careful attention and deep listening

Seek out our students’
perspectives and funds of
knowledge and identity

Sharing responsibility for
creating and adjusting the
curriculum

Responsive teaching is an
ethical practice where students
and teachers are co-learners

Using diversity-positive and
diversity welcoming language

22

6/11/21
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Lesson:

Lesson Planning

Big Ideas or Key Concepts
Students will understand that ...

Competencies or Strategies
Students will be able to....

Purpose: Engagement. Activate
prior knowledge. Predict
content. Focus on a purpose for
reading.

/we will ...

How can I/we tap into students’
interests, offer appropriate
challenges, and increase
motivation?

Purpose: Construct meaning.
Monitor understanding. Process
ideas.

1/wre wil

How will l/we help students
interact with new ideas they
encounter?

Purpose: Process ideas. Apply

How can I/we provide

knowledge. Reflect on thinking | learners with alternatives for

and learning. demonstrating what they know?
Vwe will ...

Assessment

If students are engaged and I/we have modeled this well, |/we
hope that they will

1. 2.

3 a.

Pemmbroke Palobers & 2016 Seudent Dy, vd o by s Brwah, Caheri Fenik, Leyion Schacllet SO 978 1 55138 318720

52

23

Open-ended strategies
Connect
Process

Transform/
Personalize

(Brownlie & Close, 1988; Brownlie, Feniak & Schnellert, 2016; Buehl, 2001; Cook, 2005; Harvey & Goudvis, 2007)

24

6/11/21
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Gradual Release of

Responsibility
Modeled | show, you watch
Shared | do, you help
Guided You do, | help
Independent| You do, | watch

Pearson & Gallagher, 1983

25

Goals written as learning intentions

| can reflect on my learning, identify my strengths, and

set personal goals

| can read to find key ideas

26

6/11/21
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Competency Based Classrooms

Tammy Renyard - District Principal, District Team
Jessica Hoyt - Grade 8 Teacher, Gordon Head Middle School
Jayme Forrest, Teacher Candidate, UBC Middle Years Cohort

DISTRICT
EAM

27

Virtual Learning Rounds and Example

Link: Virtual Learning Rounds - District Learning Team

e Final Student Performance Task:

o  What doesiit...look like...sound like...feel like...to be recognized as an ally by a
community?

e Quick write mini-task

o Given what you know so far, write to explain the difference between a
bystander and an upstander? Use evidence from your life, the text and the
world to support your thinking.

28

6/11/21
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https://learn.sd61.bc.ca/news-events/learning-rounds/

Example: Grade 8 ELA

Curricular Competencies

o Apply appropriate strategies to comprehend written, oral, and visual
texts, guide inquiry, and extend thinking

o Synthesize ideas from a variety of sources to build understanding

e Exchange ideas and viewpoints to build shared understanding and
extend thinking

¢ Use writing and design processes to plan, develop, and create
engaging and meaningful literary and informational texts for a variety of
purposes and audiences

Shared Student Learning Goals

o Justify thinking using evidence

e Develop awareness around thinking, behaviours and actions that are
harmful versus helpful

« Understand the differences: bystander, upstander and ally?2 What does it
look like, sound like, feel like to be recognized an upstander2 As an ally?

« Identify that the traits of an upstander are present within all of us

29

District Teams LITERACY LEARNING ROUND — APRIL 7TH 2021 —
GORDON HEAD
The Learning Team
Learning Support spics: Middle, Middle Learning Rounds, Social Emotional Well-being
Indigenous Education Final Student Performance Task

Given what you know so far, write to
t..look like...sound like...feel like...to be recognized as an ally by a explain the diference betwoen a
? bystander and an upstander?

Healthy & Caring Schools

Tech for Learnis
SENonEeaming Curricular Competencies (ELA Grade 8)

pathwaysand Rartnerships « Apply appropriate strategles to comprehend written, oral, and visual texts, guide magiies| o | woma (s

nd t

[ SS—
Other Topics
Other Topics
Select Category
ing, behaviours and action:
and ally? ook like, sound like, feel like to be recognized an

within all of u
Resources

« Link to Lesson and Unit Guide

r— « Classroom Slide Deck - TEMPLATE
+ Student Open Sort Activity (Connect Phase)

] + Quick Scale: Grade 6-8 Social ity Rubric (Connect Phase)
+ Humanrights.ca/upstander (¢ o

28 g P )

() « Student Writing Artifacts - Je: rade 8 - Gordon Head Middle School
( ) + Student Writing Artifacts (with co-created criteria) - Vicky Seaburg - Grade 8 - Glanford Middle School

30

6/11/21
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Pre-Lesson

Literacy Learning Round

April 7th 2021

L5

Classroom Observation

Connect Phase

Literacy Learning Round

April 7th 2021

@ DI%TRIQI

31

Transform/Personalize Phase

o a community?

Hoyt - Click here to view

Post-Lesson Debrief

| 7th - Post:-Les.

Literacy Learning Round

April 7th 2021

AV=h

What does It..look like...sound like...feel like...to be recognized as an ally by

Student Writing Samples - Grade 8 - Gordon Head Middle School - Jessica

Student Writing Samples (with co-created criteria) - Grade 8 - Glanford Mid-
dle School - Vicky Seaburg - Click here to view

32

6/11/21
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Classroom Slide Deck

« Click this link to create your own - Classroom Slide Deck (Template)

Learning Round #2

Literacy
Jessica Hoyt, Jayme Forrest, Tammy Renyard

< 1 > i B Google Siides

Click below to access other archived sessions and resources

Literacy Learning Round - April 22nd 2021 - Cedar Hill
Student

tudent orker for the Red Cross and has recently been assigned to Ethiopia. They

are asked to review the information about Itang camp. Create ... Read more.

Today's Numeracy Learning Round - April 21st 2021 - Cedar Hill
Goals Final Student Performance k Each student takes on a budget and real-life scenario and shares it with

the class along with a p:

their life, justifications and concl son Resources ... Read more

33

Links to All resources

Literacy Planning Guide - Bystander, Upstander, and Ally

Classroom SlideDeck
Student Open sort Activity (Connect Phase)

Quick Scale: Grade 6-8 Social Responsibility Rubric

https://humanrights.ca/upstander/#/

Quick Write Artifacts (mini-task)
Student Writing Artifacts - Jess Hoyt Grade 8 - GHMS

Student Writing Artifacts (with co-created criteria) — Vicky Seaburg — Grade 8 — Glanford

Middle School
Examples of Co-created criteria for Lit circles

34

6/11/21
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https://docs.google.com/document/d/1dUuH9kBgZAKAYDjv5ou1iLhp5PPLvvvW_1DBqSeGYQI/edit?usp=sharing
https://docs.google.com/presentation/d/1upZ0FwK2cDYkUSY7PeWYNWSR9-Fx0Jc0bhvevP9j1Lk/template/preview
https://docs.google.com/document/d/1jDPew1Uipha7kOlixlgq5t-qC86FSTxINK7pAr-_Kr8/edit?usp=sharing
https://drive.google.com/file/d/1doNYamVpFZSyl0-DMnBsuIGCpDkHSLHD/view?usp=sharing
https://humanrights.ca/upstander/
https://drive.google.com/drive/folders/1uoUb-yInd0W-CSNY89oN1A8feRQC5NIN?usp=sharing
https://docs.google.com/document/d/1D3GYGqM_JhJR1Ilw2R3feIRKDG6ELRAKnClOtH52o6Y/edit?usp=sharing
https://docs.google.com/document/d/1vbCnUhvWvRl8LksantRTj-iknlRwa9akK8E9C4Qti_4/edit?usp=sharing
https://docs.google.com/document/d/1ctHeaYLBNFR26JWiyPtdF1p7SjLwOCPHVaG1G4UxpA0/edit?usp=sharing

6/11/21

Strategic[Teaching in the Middle Years
connedi ng Processing Transforming/ Personalizing
[> Work with essential Checking predictions Use of organizational

;onpepts ) Compare information pattems for restructuring
o) ety et | wiprorknowecge | msion
= —— sking clari ication Ask students to
[) sets purpose qUEStIOH_SA represent concept(s) in
Summarizing another mode
segments of text Assess achievement of
Identifying purpose
Model/ Guide with contradictions and Provide opportunities
Students: gaps in knowledge to apply new
Previewing content | Self-correcting information
Previewing text Asking questions
organization about the content
3-21 Marking/Coding Text Exit Slip
Anticipation Guide Power Notes Connect Two
What's In? What's Out? | Cornell Notes Pair Analysis
Predicting Vocabulary/ Skinny/ 3 Column Notes | Two Column Journal
PReP Placemat Ideagramy Visual Cluster
Rating Vocabulary Magnet Strategy Collaborative Summary
Placemat Mind Map Frayer Model
Four Words Possible Sentences Critical Timeline
Think of a Time Think Alouds Concept Map
KWL n KWL+
~ BDNNPLES <&

35

Careful attention and deep listening

Seek out our students’
perspectives and funds of
knowledge and identity

Sharing responsibility for
creating and adjusting the
curriculum

ADSON-BILLINGS

GLORIAL

Responsive teaching is an
?— sﬁibb-rmc ethical practice where students
STHINKING and teachers are co-learners

Using diversity-positive and
diversity welcoming language

36
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Backward Design

37

The curriculum we need

Deeper learning needs to be
about something

Develop knowledge and
competence over time

38

6/11/21
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Backward Design

Building interest over time

Working with a big idea — foundational
knowledge to a field or discipline

Engaging learners in a quest

Repeatedly tapping into background
knowledge, making connections, and
seeking diverse resources, information,
perspectives

39

The bigger picture

Working with a big ideas
allows for inquiry and
exploration

Permission to uncover,
instead of cover, content

https://vernoncommunityschool.files.wordpress.com/2016/02/math-mag-social-justice-pdf.pdf

40

6/11/21
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https://vernoncommunityschool.files.wordpress.com/2016/02/math-mag-social-justice-pdf.pdf

6/11/21

Three Stages of

'l  Backward

1IRON
@ Identify desired resulis.

O Al B
@ N
- | Determine acceptable cvidence.

Plan learning experiences & instruction.

41

Backward Design and Competency-Based
Assessment

Shannon Moore - Stelly s Secondary
Jodi Beaudry - North Saanich Middle School

42
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Identify Desired Results

Backward Design in Grade 9 ELA

Core
Competency

Communication: People
who communicate
effectively use their skills
and strategies
intentionally to ensure
understanding their
audience.

How do writers use
language to persuade?

- Express an opinion and
support it with credible
evidence

- Assess and refine texts to
improve their clarity,
effectiveness, and impact

- Use writing and design
processes to plan, develop,
and create texts for a
variety of purposes and
audiences

Determine Acceptable Evidence

Competency-Based Assessment

6/11/21
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Plan Learning Experiences & Instruction

Instructional Philosophy - Key Elements

Hook
-"Take a Stand activity - Ethos, Pathos, Logos - Structured practice (S.0.S.)

- Supporting opinions with evidence - Formulating arguments - Gradual release of responsibility

Structured Planning Individual Feedback

- Chunk a larger - Continuous feedback loop - Mini lessons catered to student need
assignment into larger
pieces (planning sheet) - One-on-one conferences

- Peer editing stations

Plan Learning Experiences & Instruction

Instructional Philosophy - Featured Element

English 9/10 Portfolio Rubric English 9/10 Portfolio Rubric

Expository

46

6/11/21
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Identify Desired Results

Backward Design in Multi-Age Math

Grade 6/7

@ Big Ideas

- Mixed numbers and - Apply multiple

decimal numbers strategies to solve
represent quantities that problems in both abstract
can be decomposed into and contextualized

parts and wholes. situations

- How are fractions,
decimals and
percentages related?

- Decimals, fractions, and - Communicate

percents are used to mathematical thinking in
represent and describe many ways

parts and wholes of

numbers.

Determine Acceptable Evidence

13) Name the pair of equivalent fractions. Explain WHY they are equivalent

oate:
Unit 3 Assessment: e .] ’ “IH -

Understanding Fractions O the right track

Write the fraction shown by each image.

o E
Q o Write any two equivalent fractions for each fraction.

W 3= = 15 2 -
4 10

Complete each pair or string of equivalent fractions.
Werite the mixed number and improper fraction shown by each image. o) L= ) 4 48
1.8

-4 R S S £
LARRSARAR

3 4
Simplify each fraction.
i trgrrer s Ingroper o 2.
Nmber Frchin Nbar Frctin 57

Convert each mixed number to an improper fraction, Use logic and/or benchmarks to compare each pair of fractions using <, >, or =..
6 31: 7 8- . Explain how you know which is greater.
O 5

T2 L2 w23 5 5 24)
5 5 6 B 5

Convert each improper fraction to a mixed number. Explanation: Explanation Explanations
n 53
9 4. 10) 2=
) 7 ) 3

12) Explain how you did #6 OR #9 and WHY this works. Use pictures, word, and/or

Use <. >, or = to compare. Show all your work.
numbers to show your thinking.

5 7
% 5 3%

48

24
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Determine Acceptable Evidence

Competency-Based Assessment

26) Order from least to greatest. Show all your work/thinking
2 414 Unit 3 Assessment: Understanding Fractions

45 demenstrated on ths assessment ond in classroom | Not Yet |  Getting There | 6ot It
|actvties, the student.

[abe to represent proper froctions, mpraper fractions
|ond mixed numbers (eg. #15)

[able 1o convert between mixed numbers and mproper.
froctions (eg. #6-12)

Eor the following problems. use pictures. words. and/or numbers to show your 204 o roats et froctions and sinphfy
thinking froctions, (eg., #13-21)
27) At the local pizza shop, large pizzas are cut into 8 slices. Ruben and his friends |able: to compare basic fractions using logic and/or
berchmarks, and can show/expla thinking (e, #22-
ate 28 slices and had less than a whole pizza left over. Show the amount they ate )
as a mixed number and an improper fraction. How many pizzas did they order?

[able to compare basic fractions using common
derominators (eg. #25-26)

clecrly explins on/o shows thinking and steps used to
sobve problens (e, #27-26)

Energing | Developing | Proficient
(Grode 6) | (6rade 6) (Grode 6) 8

1 . Emergng | Dewloping | Proficint
28) A recipe calls for 2 5 cups of flour. Juliet only has a 7 cup measuring cup. Guien | Groseny | @rwien)|

How should she measure the flour she needs? Explain.

Extending: The student
is ble 2
uses muliple advanced strategies to sove conplex problems (e, #29).

congletes extension activties
is able fo breck down complex conceps in order o help ofher students.

other
*29) The hour hand of a clock is % of the distance between the 3 and the 4. What

time is it? Additional Comments:

Plan Learning Experiences & Instruction

Instructional Philosophy - Key Elements

Daily Warm-Ups
- Review/Preview - Introduce and review concepts - Student age

- Math concepts not in - Provide multiple access points - Students are met where
insolation they're at and feel successful
- Modelling of different strategies

Individual Coaching Skill Builders

- Mini-lessons and small - Repetition ~Focus on problem solving tasks
groups that use multiple strategies

- Mastery of skills
- Pre-teach, re-teach, - Creative and Critical thinking
and extend

50
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Plan Learning Fxperiences & Instruction

Instructional Philosophy - Featured Element

BEFORE
What do T know for sure? - Highlight in YELLOW.

What am I trying to find out? - Highlight in PINK.

Are there any special RULES, CONDITIONS, or BACKGROUND KNOWLEDGE
that I need to know? - Write in top left corner and put a 4§ beside it.

ABOUT how much is the answer? - Write in top right corner and(circle)it.

AFTER

How sure am I of my answer? V' = I'm positive
=I'm pretty sure
=I'm not sure

Reflection: What have I LEARNED? How am I SMARTER? - Write on a sticky

note.

Plan Learning Experiences & Instruction

Instructional Philosophy - Featured Element

feck

52
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Essential - Concepts and
Questions Big competencies
Ideas
Identify
desired
results
Planning -
instructional Determine
and learning acceptable
experiences evidence
Learning [ Backward Design Formative
Activities Assessment
Assessment
Resources/ N
Instructional Summative
Activities (C/P/T/P) Assessment

53

“If at any time in the instructional
process students demonstrate
that they’ve learned the
concepts well and mastered
the intended learning goails,
doesn’t that make all previous
information on their learning of
those concepts inaccurate and
invalid?” ~Tom Guskey

54
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Curricular competency: I can identify and assess what was deemed significant.
« Identify what the creators of accounts, narratives, maps, or texts have determined is significant
« Assess the significance of people, places, events, or developments at particular times and places.

First..
this is what
1NEED TO DO

Then..
this is what
1 MUST DO

After that...
this is what
1CAN DO

Next...
this is what
1 COULD DO

Finally,
this is what I can
TO DO

N

4

| can identify what is
historically significant by
noticing a person, place,
event, or development
has been represented in
accounts, narratives,
maps, or texts.

IE: Historian write about
what is important.

| can identify what
makes a person, place,
event, or development
historically significant
by its impact at the
time.

IE: These are the
features that make it
stand out.

I can explain the extent of
its significance at the time.

IE: how it was significant —
positive impact and
negative impact.

I can explain how a person,
place, event, or development
impacted people at this time.
OR

| can explain how a person,
place, event, or development
initiated subsequent
meaningful change (either
immediately or later).

| can determine and
explain the lasting
impact a person, place,
event, or development

had on a time in history.

OR

I can explain why a
person, place, event, or
development is still
remembered and

Artists paint about what IE: What legacy did they leave | studied.
is important. behind for later groups?
Charlemagne did this... | Charlemagne did Charlemagne is known for
this...which was positive for | being a great leader because
his people because... he ruled for 47 years and
changed education.
e GRows Giows Tow T
D shoutit
Shannon Schinkel, SD57 g
(&
Curricular competency: I can determine cause and consequence.
First... Then... ‘After that... Next... Finally,
this is what this is what this is what this is what this is what I can
1 NEED TO DO 1 MUST DO 1COULD DO

T'can define cause and

historical decisions, acti
Ican distinguish between or events.
causes and consequences.

the fowers.

T can determine what the
consequence. short-term effects were for

responders reported fo

ions, | actions, or events.

Flooding
25 Flooding
o Flooding \ o \
CAUSE x Damage Damage.
o Damagetohouses | Dafage 1o houses o crops
CONSEQUENCE tohouses  fo crops |
o damage fo crops v
CONSEQUENCE Ea Crops
As aresult of the not
terrorist attack on the harvested
Twin Towers in NYC, [
passengers on the jet v
were kiled, the towers LosS of
collapsed, and first income

Ea:

‘which has resulted in

I'can determine what the long-term
effects were for historical decisions,

The long-ferm impact onthe | e
first responders who responded
to terrorist attack on the Twin
Towers include mental health
issues (PTSD) which has resulted
in not being able to work,

income and reliance on
subsidies from the government.

I can determine what

« 1can explain what

period and why.

I can determine what cause(s)

most influenced the resulting

historical decisions, actions, or
vents.

« I can explain what causes had
the greatest or most impactful |  For how long did the long-
consequence and why.

consequences had the most
impact (positive/negative) on a
historical time period and why.

consequences had the most
impact on historical time

I can assess causes and
consequences of historical
decisions, actions, or events
and their impact on current
civilizations.

term effects last? Why?
‘some historical decisions,

actions, or events still felt at
present? How do you know;

« Are the long-term effects of

t
?

T

GRowS

GLows

How 1 eet
aboutic

loss of

Shannon Schinkel, SD57

56

6/11/21

28



Physics —

Inquiry Based

Exploration

Learning

)

Choice of Curricular Competencies

*

Learning Presentation

)

Kari Niven & Sandra McAulay
SD#54 — Bulkley Valley, BC
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Exploration

| Junie: ]

Terms to Know Formulas | might need to use Real-iife applications

Prablems to know how to solve
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Essential Questions
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(Creation of My Learning Log

Conteﬂt Goals Guiding Question:

Content Goals:

What | will need to learn

Evidence of my learni

30



My Learning Log

L

BIG IDEA: foces N cause \ineur ohd cirtular  mot'on

Topic: £qyuilbriom

in egultbiom?

Content Goals:

Stakie Topilibriom

___What I will need to learn _
=Use \ector diagrong 4o
calcvlare o Force, Either
using iy o vecter compann

Guiding Question: Ts Yhere o numen) relaticnghip bebreen  Vne vandbles ¥hat allows obyecfs 4o remewn

1 can construck ond use vector
diagrom. Teanose +ig Yosalve Gor unknon
Lortes and argles. T can brealk doun o

/ Sarte into orizontal and vertical
- Tdentily sduqh'cns Twenh in orde” to ye the Gy

<ondition - T Cun' dentdy sctoakions ih
stebic equilhrm i order 4o Solve.

- Retational ot Worion [B- Vetermine som o Soraues

oUnow what ‘\oﬂ‘we is
Calculate Yoraue
“se Cree Yoody diagrams

De(:me Cu\’-m of gm.‘h,végvignlﬂéh
*Wdenki by sitvakions

T bhnow what Horque s and can
ident iy sifuations inwhich T need
Yo calevlate i T'an we alee body
Yo dekermine docation and direchionef,
Lorgpes. Tcan use Bemulas 4o caleyld
Yhe dorgue on an object and £ind

the sum of the torques, T can fnd
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o Use free body diagrams
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Choice of

Curricular
Competencies

Carre Fow Tl Gevelop hess
Goal

o b

& =

= =

= =
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Learning Presentation

Trpleerk A sty 4o e poblens 1 1l Lty cpi o
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Self-Assessment

Where am | right now?

Emerging Developing | Comp dii Applying Extending
— —~ e p_ P~
() i) RO & I (3

- ~ < -
1 don’t know Meh oK Thumbs up 2 Thumbs up
| need support | I'm on my way I'm doing ckay I'm doing well I'm doing
awesome
Still a little Starting to Makes sense Makes total Makes so much
confused make sense sense sense | did
more learning
on my own
I'm not sure I'm figuring it | understand | understand | really
out and can use it understand and
can explain it to
others
I'don't think | | I'm just starting | | developed this I can identify | can apply this
developed this | to develop this | and am starting to | when to use to multiple
yet useit this and can situations and
apply this can teach

others how to
use it

Where to next?

Where do | need st

‘What's the plan?

upport?

What can | do to continue moving my learning forward?
How can | extend my learning?

65

Essential
Questions

Planning
instructional
and learning
experiences

|dentify
desired
results

Concepts and
competencies

Learning

Backward Design

Determine
acceptable
evidence

Activities

Resources/
Strategies

Instructional
Activities (C/P/T/P)

Summative

Formative

Assessment

Assessment

Assessment

fo learning

cycle
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Lesson:

Lesson Planning

Big Ideas or Key Concepts
Students will understand that ...

Competencies or Strategies
Students will be able to....

Purpose: Engagement. Activate

prior knowledge. Predict
content. Focus on a purpose for
reading.

/we will ...

How can I/we tap into students’
interests, offer appropriate
challenges, and increase
motivation?

Purpose: Construct meaning.
Monitor understanding. Process
ideas.

1/wre wil

How will l/we help students
interact with new ideas they
encounter?

Purpose: Process ideas. Apply
knowledge. Reflect on thinking
and learning.

How can I/we provide
learners with alternatives for
demonstrating what they know?

Vwewill ..
Assessment
If students are engaged and |/we have modeled this well, I/we
hope that they will
1 2.
3. a4

Pombroi ok 014 Sk Do, e o, by Fos B, Calbto: P, ey Sl KON 78 1513 0077

52

B

Open-ended strategies
Connect
Process

Transform/
Personalize

(Brownlie & Close, 1988; Brownlie, Feniak & Schnellert, 2016; Buehl, 2001; Cook, 2005; Harvey & Goudvis, 2007)
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Diane Wiens

- SD62

69

”

PLANNING WITH THE END IN MIND

Big Ideas

Curricular competencies

Learning Target (goal)
—  Understand the impact of
different types of literary

Students will be able to...
Create a story using only
ten impactful words and

conventions/devices, images

including text features
Big Ideas - key concepts/essential | Skills - important curricular
question competencies

- How can authors use both
words and images fo engage
and impact their audiences?

- Respond to text in creative
and personal ways

—  Use wiiting process fo create
meaningful, original texts

- Understand how literary
elements, fechniques, and
devices enhance and shape
meaning

- Recognize anincreasing
range of text structures and

how they confribute to
meaning

Materials:

. “The Voyage" by Robert Vescio and Andrea Edmonds

. Paper and pencils for each student

. 10-Word Story Template (printed on 11x17 size paper)

e Colouring materials

70
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https://drive.google.com/file/d/10h4m5wS04RPxg1xeP8dbFwy0l4J00N-k/view?usp=sharing

Connect

Engage/Active prior
knowledge/Predict content/Focus on

Qa purpose

Process

Purpose: Consfruct meaning/Monitor
understanding/ Process ideas

Personalize and fransform

Purpose: Construct meaning/Monitor
understanding/ Process ideas

Show cover of the book “The
Voyage”

Discussion questions: "“How can
people tell storiese™ “Do stories
need words o communicate
their meaning?" “How many
words are necessary2” “What do
you predict the story fo be
about?”

Read the first couple pages and
discuss “What do you nofice
about how this story is told2”
“Why do you think the author
and illustrator chose tfo tell this
story this way2" “Do you think it
will continue in a similar
mannerg”

Continue through the story

At the end, discuss “What do you
notice now?" *Has your opinion
changed about what a story
needs in order to be impactful2”

Task the class to wiite their own
story using only ten frames (with
one image and word in each
frame)

Give time to brainstorm stories
and events from their own lives
(talking with partners, writing,
sketching, etc.) that might lend
well to this format

Students sketch out a draft of
their ten-word story and decide
which images they will use,
making sure that their stories
have a beginning, middle, and
end

Go back to the book “The
Voyage" and ask, “What do
you notice about the types of
words the author chose?” “Do
any of the words repeat2” The
students might notice that there
are not many nouns. Most words
are action words or descriptive
words. No words repeat.

Discuss “If we change the words
from the story fo nouns, does
that impact the meaning?”
Challenge the students to look
at their drafts and exchange
any nouns they've used with
more impactful verbs or
adjectives to move the story
along and communicate
meaning

Once the students have chosen
the most impactful words, they
will complete a good copy of
their story, complete with
detailed images

71

Assessment — Single Point Rubric

Student Name:

10-Word Story Rubric

Story includes 10 frames, each with an
original image and one word

story includes a title

Areas that are still DEVELOPING

Criteria for PROFICIENCY

Evidence of EXTENSION

Story has a distinct beginning, middle,
and end and is told through original
images and single words. (Use writing
process to create meaningful, original
texts)

Story and images are original (Respond
to text in creative and personal ways)

Chosen words are impactful and
communicate meaning to the reader
(Understand how literary elements,
techniques, and devices enhance and
shape meaning)

Images are detailed and help to
communicate meaning to the reader
(Recognize an increasing range of text
structures and how they contribute to
meaning)
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Student examples

Resources You Can Draw On

Brownlie, F., Feniak, C., & L. Schnellert (2016). Student diversity. Pembroke.
Brownlie, F., & Schnellert, L. (2009). It's all about thinking. Portage & Main Press.

Butler, D. L., Schnellert, L., & N. Perry (2017). Developing self-regulating
learners. Don Mills, ON: Pearson.

Duriak, J. et al. (2015). Handbook of social emotional learning: Research and
practice. http://www.casel.org/sel-handbook/

Davies, A. (2011). Making classroom assessment work. Solution Tree.

Davies, A. & S. Herbst (2013, June). Co-constructing success criteria.
Education Canada.

Gregory, K., Cameron C., & A. Davies (2011). Setting and using criteria. (2011).
Portage & Main Press.

Schnellert, L., Watson, L., & N. Widdess (2015). It’s all about thinking: Building
pathways for all learners in the middle years. Porfage and Main Press.
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Resources

Brownlie, Feniak &
Schnellert (2016).
Student diversity.
Pembroke.

CELTTRRTSPITI ey

Student Diversity

Tening b e e e e of f aben 18 oo

Jrdtdtao.

Butler, Schnellert

& Perry. (2017).
Developing Self-
Regulating Learners.
Pearson Publishers.

]
s -

l)e*\v[npmg(
Self-Regulating Learners

Schnellert, Watson &
Widdess (2015). It’s all
about thinking: Building
pathways for all learners in
the middle years. Portage
and Main Press.
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